
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

WEDNESDAY 8 SEPTEMBER 2021 

08:45 – 14:00 

For enquiries contact: 

Prof. Rajen Govender - rgovender@uwc.ac.za 

                                                                                                                                                                                                            Dr. Samuel Lundie - slundie@uwc.ac.za  

CHAIR: PROF RAJENDRAN GOVENDER 

 

2021 ASSESSMENT COLLOQIUIM 
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TIME PRESENTER ITEM 

 
 

FACULTY 
 
 

08:45  
PROF VIVIENNE LAWACK 

 

OPENING ADDRESS 

 

DEPUTY 
VICE 

CHANCELLOR: 
ACADEMIC 

08:50  
PROF. RAJEN GOVENDER 

 

WELCOME & RESPONSE TO UWC ASSESSMENT POLICY 
DEAN: FACULTY 
OF EDUCATION 
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9:00 DR. ISABEL TARLING 
 

SELF-DIRECTED LEARNING AND ASSESSMENT IN OUR 
TIME, OUR CLASSROOMS AND ON OUR PRIORITY LISTS 

TWO OCEANS 
GRADUATE 
INSTITUTE 

  
 

 
 

In an ideal world, students across the globe and in every classroom, 
whether online or offline, would be developing the skills to be life-long, 
self-directed learners, and open educational and assessment 
practices, would be widely pursued. If we hold the ideal as our goal, 
what can we do today in our classrooms towards achieving this ideal? 
Are these ideals even worth striving for? In a recent study of experts 
across the African continent, we used the Delphi technique to 
understand how these experts understood open education resources 
(OER), and how educators from higher education and those who 
recently graduated, understood and applied self-directed learning, 
open education and assessment practices. If we understand how these 
concepts are currently applied, and how educators prioritise skills and 
competencies to achieve this, we could start thinking of ways to 
change this. This presentation reports on the findings from these two 
studies, unpacking the practices, beliefs and perceptions of educators 
regarding open education practices, assessment and self-directed 
learning (SDL) and competencies and skills to support this. Since 
assessment tends to drive teaching and learning, the study also 
investigated current assessment practices to inform how these can be 
changed or adapted to support SDL. Findings from the Delphi study 
and surveys of educators regarding OER, SDL and assessment 
practices are reported and highlight practical changes that educators 
can implement regarding their beliefs, perceptions and practices to 
prioritise the development of their students’ skills and competencies as 
self-directed learners who can accurately diagnose their learning 
needs, set goals and assess their learning progress. 
 
 
 
 
 

isabel@limina.co.
za 
 
 

 
Bidography 

https://bit.ly/3sVn
4D8 

 

mailto:isabel@limina.co.za
mailto:isabel@limina.co.za
https://bit.ly/3sVn4D8
https://bit.ly/3sVn4D8
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09:30 DR. SAMUEL LUNDIE COUNTING THE COST: STUDENT FEEDBACK SHOULD 
CHANGE FOREVER AFTER COVID-19  
 

DENTISTRY 

 

 

Globally, the literature on the impact of the pandemic on higher 
education highlights learning losses. Providing swift and useful 
feedback to students was a major challenge for academics long before 
Covid-19 upended higher education across the world. But this pivot to 
online teaching and assessment in recent months has underlined just 
how difficult this vital, but time-consuming, task has become. So, is it 
time to reconsider the paradigm of lecturer-student feedback 
altogether in these strange times of enforced distance learning? 

slundie@uwc.ac.za 

09:50 DR. CRAIG PECK GETTING REAL WITH ONLINE ASSESSMENT DENTISTRY 

  With the rapid emergence of online assessments in higher education, a 
mind shift is needed to ensure that these assessments still meet sound 
assessment principles (as far as possible). Although online 
assessments are riddled with problems of validity and reliability, fairness 
and the educational impact and value of the assessment must be given 
explicit priority. It would be naïve to assume that collaboration between 
students during online assessments does not happen in some way. 
Let’s get real by recognising this and incorporating this reality into our 
online assessments (from design to the interpretation of results) in a 
transformative, adaptive and student-centered manner. 

cpeck@uwc.ac.za 
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10:10 DR. DANICA (NICI) SIMS PROGRAMMATIC ASSESSMENT FOR STUDENT GROWTH & 
COMPETENCY DEVELOPMENT 

CHS & EMS 

  Assessment drives learning – the question is always, “What kind of 
learning?”  
Programmatic assessment is a model of assessment that balances 
educational impact (student learning & competency development) with 
reliability and validity. A positive educational impact is achieved through 
the formative nature of this assessment model; reliability through 
multiple, varied, comprehensive & aligned assessment opportunities; 
and validity through decision-making on aggregated data collected (a 
student’s assessment “profile”) across a programme.  
This presentation hopes to offer a new, more holistic way of thinking 
about & practicing assessment.  
 

dsims@uwc.ac.za 

10:30 DEREK Y AND FAEEZ 
NACKERDIEN 

BEING A REAL ACADEMIC IN A VIRTUAL WORLD OF 
LEARNING 
 

EMS 

 

  

We will first review the key features and activities as well as the four 
levels of self-directed learning, before we provide suggestions on how 
to improve self-directed learning from both students’ and lecturers’ 
points of view, and even from the academic rules’ perspective. 
 

dyu@uwc.ac.za 

 

  

mailto:dsims@uwc.ac.za
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10:50 FAZLYN PETERSON LESSONS FOR USING THE IKAMVA LESSON’S TOOL 
 

EMS 

  
 

 Ikamva’s Lesson’s is a tool that allows lecturers to organise 
resources, activities and media. The lecturer in a third-year, 
Information Systems course with 345 students used the Lesson’s tool 
to provide self-directed learning in a structured way. The lecturer 
provided the learning outcomes for the lesson and the requirements 
that students needed to complete per week. Weekly formative 
assessments used lessons integrated with quizzes and discussion 
forums. Summative assessments used lessons integrated with 
individual and group assignments. The use of the lesson’s tool is 
encouraged for structured self-directed learning as student feedback 
for the course highly rated the use of iKamva. 
 

fapetersen@uwc.a
c.za 

11:10 MS HILARY NAIDOO THE MOVE TO AN ONLINE ASSESSMENT CONTEXT FOR A 
COGNATE FOCUSED MODULE. THE TRANSITION 
EXPERIENCE OF THE IEB133/134 MODULE 
 

EMS 

  The Introduction to the Economy and Business (IEB133/134) Module, 
is an introductory focused module which combines aspects of both 
Economics and Management within the Extended Curriculum 
Programme (ECP) of the EMS Faculty. The implications of the current 
Covid19 reality on the module and the blended learning dynamic has 
presented a unique set of challenges and opportunities in pursuit of 
the both the UWC Graduate Attributes as well as the Teaching and 
Learning priority. My contribution will share the journey thus far and 
the adaptations to this new environment in respect of context, 
challenges and opportunities in support of the Teaching and Learning 
priority. 
 

hcnaidoo@uwc.ac.
za 

 

  

mailto:fapetersen@uwc.ac.za
mailto:fapetersen@uwc.ac.za
mailto:hcnaidoo@uwc.ac.za
mailto:hcnaidoo@uwc.ac.za
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11:30 BRUCE MAY ONLINE ASSESSMENT AND SELF-DIRECTED LEARNING OF 
MATHEMATICS: A DEVELOPING PERSPECTIVE 
 

EDUCATION 
 

 

 

The development of the competencies conceptual understanding and 
procedural fluency are essential elements in the learning of 
mathematics.  In order to develop procedural fluency and conceptual 
understanding mathematics instructors need to present students with 
assessment tasks that grow these competencies.  The taxonomy of 
educational objectives is defined as a framework for classifying 
statements of what instructors expect or intend students to learn as a 
result of instruction. A view is espoused on how a taxonomy table 
based on Bloom’s revised taxonomy can be utilized to categorize 
assessment pieces.  

bmay@uwc.ac.za 
 
 

11:50 ZYNO ALLIE THE GOOD, THE BAD AND THE UGLY OF ONLINE 
TEACHING & LEARNING 

EDUCATION 

  The burst of the Fourth Industrial revolution and technology over the 
past decade, gave rise to new methods of learning & teaching (i.e. e-
learning).  The COVID-19 pandemic has forced schooling institutes to 
open their eyes more to educational technologies (EdTech) and the 
roles that EdTech have in 21st century education.  As part of a shared 
community of practice, I will share my use of virtual communication 
platforms as part of my online T&L experiences.  I will focus on how the 
face-to-face lectures were adapted with the use of 
EdTech.  Furthermore, I will present some of the EdTech that I have 
used for e-assessments and to enhance student participation. 

 

zallie@uwc.ac.za 
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12:10 DR. MELANIE LUCKAY AN ASSESSMENT TOOL FOR PRE-SERVICE TEACHERS’ 
SCHOOL-BASED TEACHING PRACTICE: THE WAY 
FORWARD DURING COVID-19 
 

EDUCATION 

 

 
 

In this presentation, I describe the development of an assessment tool 
to evaluate pre-service teachers when on school-based teaching 
practice. The assessment tool was developed to constructively align 
with the key competences as outlined in the teacher education 
curriculum, the university graduate attributes and the Faculty of 
Education’s key competences. The use of the assessment tool can be 
adapted during the COVID-19 experiences at schools.  

 
 

mluckay@uwc.ac.za 

12:30 DR BENITA P NEL ADAPTING A MATHEMATICS CONTENT MODULE’S 
ASSESSMENT TO MOVE ONLINE   
 

EDUCATION 

 

 

With the moving to online, the challenge was to move a face-to-face 
paper-based assessment practice of a Mathematics content module 
online. With the assistance of the workshops offered by CIECT, I 
managed to use iKamva to design the online assessments, which was 
at first a daunting task. I made use of a collection of multiple-choice 
questions, fill-in-the-blank and “longer” answers where students had to 
show the steps of their solutions. In the process there were different 
challenges I had to manage such as not have the exponent function 
option on iKamva, assisting students on the how to type mathematical 
expressions and how to upload answers that required steps to be 
shown. 

bnel@uwc.ac.za 
 

 

  

mailto:bnel@uwc.ac.za
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12:50 DR TINASHE KONDO AND  
ADV THULISILE NJOKO 

FOSTERING SELF-DIRECTED LEARNING IN A VIRTUAL 
LEGAL TEACHING ENVIRONMENT 

 

LAW 

  
 

The onset of the coronavirus (Covid-19) pandemic came with many 
challenges for most lecturers. Suddenly, lecturers were required to 
conduct lectures virtually or use other tools such as podcasts. Lecturers 
in the law faculty were also not spared. As a result, the teaching 
methodologies utilised in the faculty had to evolve to match the 
changing times. In re-designing assessment and teaching practices, 
lecturers Dr Kondo and Ms Njoko realised that they had out wittingly 
moved towards increased self-directed learning. This is in contrast to 
earlier practices that focused more on teacher-centred learning. This is 
a welcome development given that law students engage in many self-
driven tasks in the workplace once they graduate. These lecturers 
therefore discuss their journey towards self-directed learning for their 
students. 
 

tkondo@uwc.ac.za 
tnjoko@uwc.ac.za 

 

13:10 IAN SCHROEDER DEVELOPMENT OF INTRINSIC MOTIVATION OF 1ST YEAR 
STUDENTS TO UNDERPIN SDL THROUGH BICHRONOUS 
ENGAGEMENT WITH STEM PROFESSIONALS 
 

NATURAL 
SCIENCES 

 

 

This talk will explore the development of the intrinsic motivation of 
students through engagements with ex-students who are now STEM 
Professionals as well as others.  In particular the structure of this 
bichronous engagement will be elaborated on and its role in developing 
student self-directed learning. 
 

 

ischroeder@uwc.ac.
za 
 

mailto:tkondo@uwc.ac.za
mailto:tnjoko@uwc.ac.za
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13:30 PROF. MICHAEL 
GRENFELL 

BEGINNING AT THE END: USING DIAGNOSTIC 
ASSESSMENT TO ENHANCE STUDENT ACCESS, 
MOTIVATION AND SOCIALISATION IN ONLINE LEARNING 
 

NATURAL 
SCIENCES 

 

 ,  
 

 
 
 
 
 

In contrast to formative assessment designed to evaluate student 
progress and provide feedback, and summative assessment designed 
to evaluate overall student performance against a set of defined criteria, 
diagnostic assessment is designed to evaluate student preparedness to 
engage with the intended learning outcomes of a module. This short 
reflection highlights the critical role that a simple diagnostic assignment 
played in introducing students of an undergraduate soil science class to 
an online learning environment. 

mgrenfell@uwc.ac.z
a 
 

13:50  
PROF VIVIENNE LAWACK 

 

 
CLOSURE  

 

 


